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Summary of Progress Session 2019- 2020 

Quality Indicator Progress Improvement Goals 

1.1 Self Evaluation for 

Self-Improvement  

We have made very good 

progress this session with 

our approach to self- 

evaluation aided by effective 

use of technology to support 

communication and 

connectedness. 

• Introduce new standards 
and cyclical PRD process 
within LMG 

• LMG Moderation 
opportunities promote 
self-improvement journey 

• Effective use of data by 
learners and staff at all 
levels to inform next steps 

 

1.3 Leadership of change We have made very good 

progress this session with 

leadership of change. 

• Maintaining leadership at 
all levels and building on 
new found parental 
leadership capacity 

• Empower nursery 
colleagues to take on 
leadership roles 

2.3 Learning Teaching 

and Assessment 

We have made good 

progress this session with 

learning teaching and 

assessment. 

• Ensuring clarity of 
learning, teaching and 
assessment  pedagogy  
within a coaching culture 

3.1 Ensuring wellbeing 

equality and inclusion 

We have made very good 

progress this  session with 

ensuring wellbeing equality 

and inclusion 

• Ensure partnership 
between parents, pupils 
and staff to regular review 
of progress towards 
children’s targets 

• Embed children’s learning 
targets in daily learning 

3.2 Raising Attainment 

and Achievement 

We have made good 

progress with raising 

attainment and achievement. 

• Embed learning cycle 
model;  plan, test, reflect 
that has been established 
this session. 
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Key Priorities for Improvement Planning 2021 – 2022 

 

Priority 1 Ensuring Excellent Inclusive Practice and Engagement for All 

• Improved arrangements and actions to ensure physical and emotional wellbeing of 

staff and pupils 

• Create and implement agreed protocols and pathways for supporting all learners with 
ASN;The pupil voice will be at the heart of the planning process 

• Following evaluation of Inclusion audit continue to create learning environments 

based on shared values, attitudes, expectations, and actions of those within the class 

and interacting with our learners 

• Use UNRC as basis of creating a protocol for our relationships and positive behaviour 
policy and how this will be implemented. 

 

Priority 2 Making Learning Visible:- Increase pupil Involvement and engagement in the 

learning process, putting research into action. 

• Create a data informed culture: Ensure effective planning, for pace and progress for all 
learners  

• Nursery to make timely and effective use of observational and milestone data to monitor 
and track progress in learning  

• Use of POLAAR assessment to support precision teaching in Primary 1 and 2 in literacy 

• Whole school focus on improving attainment in writing using a variety of targeted 

interventions including engaging in early writing course for nursery. 

 
Priority 3    Developing Leadership at all Levels and across the learning community 

• Create a coaching culture to in order to GROW life long learners and leaders in pupils 
and staff. 

• Work with LMG colleagues to ensure consistent high quality learner feedback and 
moderation of children’s learning journeys.  

• LMG collaboration will ensure clarity and consistency of  of e-profiles and significant 
aspects of learning to track learner progress and achievement. 

• Review role of PT to coordinate and evaluate children’s learning in the early years 

• Embed digital learning and digital literacy across all curriculum entitlements; “What 
digital learning looks like” 

• Build on parental and community Partnership Projects  
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Attendance, Attainment and Achievement 

National Improvement Priority 

• Improvement in attainment, particularly in literacy 
and numeracy. 

Key Drivers for Improvement 

• Performance information 

• Assessment of children’s progress 

• Parental engagement 

• Professionalism 

HGIOS Quality Indicator & HGIOELCC 

3.2 Raising Attainment and Achievement 

2.6 Transitions 

Progress; Our virtual curriculum offering mirrored our in school curriculum during. Our core curriculum, 

with a focus on literacy, numeracy and health and wellbeing, was delivered via a series of live interactions 

and follow up activities using the digital platforms of See-Saw and Microsoft Teams.  Almost all of our 

children engaged for the duration of lockdown. Our interdisciplinary learning offering took the form of 

learning context grids that were differentiated and allowed families to select what suited them. This was 

accompanied by outdoor learning options that took the form of a power point with follow up tasks. 

Opportunities for contributing to the ethos and life of the school, including wider achievement, were 

promoted through Fabby Friday. Most of our school community joined us for our virtual weekly assembly 

which focused on developing various skills to support building resilience. Our weekly quiz was enjoyed 

by everyone and linked to the learning context. Links with our community were maintained through our 

Scots Poetry competition and Christmas projects which involved the older generation in judging or writing 

responses to children. 

Support for reconnection and re-engagement with the school following lockdown was well received with 

almost all families  attending.  

Across the school the majority of the children in Primary 1, 4 and 7 have reached their expected level of 

attainment on or before national expectations in literacy. In numeracy most of our children have reached 

their expected level of attainment on or before national expectations. Within the nursery almost all of the 

children have reached their developmental milestones. 

Raising attainment in literacy was a key improvement priority this session. The Fresh Start phonics 

programme for Primary 5-7 was extended to 4 groups. This was challenging to run throughout lockdown 

however we did manage to offer virtual Fresh Start Phonics sessions for two groups. On returning to in 

school learning these groups have been re-established and gains are already being witnessed for all 

children. In early years we have two PSAs trained in the Wave 3 programme which allows us to ensure 

early intervention for children not reaching their literacy benchmarks in Primary 2 and Primary 3. 

Attainment in writing is below expectations and was to be a whole school focus. Unfortunately, lockdown 

only allowed one of the writing projects to be completed, our Christmas Book. Our plan moving into next 

session is to create more opportunities for extended writing and raise the expectations of daily writing 

tasks.  

The transition survey conducted with parents of Primary 1 commended us on our virtual transition and 

has allowed us to build on this virtual programme for this session by introducing virtual 1-1 meetings with 

the Primary 1 class teacher and future parents.  

Impact; Feedback from our parental community through fortnightly Parents and Friends Association 

meetings allowed us to be responsive to the needs and suggestions of parents. Parents felt their voices 

were sought and acted upon strengthening the home school partnerships. The See-Saw tool also allowed 

direct access to teachers, timely feedback and reassurance to families and children. This strength of 

connection has been maintained as we have returned to in school learning. 
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Children were asked if they felt they were behind with their learning or had missed out on their learning. 

There was sense that “everyone was in the same boat, so we have all missed out.” The children felt that 

opportunities for school trips and outings, that enhanced their learning experiences, were the biggest loss. 

The live interactions had the biggest impact throughout the remote learning experience allowing the 

children, parents and staff valuable connections and support. The school quizzes and virtual assemblies 

became something to look forward to each week allowing all of the learning community to come together. 

Families fed back that the themed assemblies helped their family and child’s understanding of how to 

build their resilience and provided tools and strategies to help them cope. This is part of a three year PEF 

funded resilience building programme that will continue on in school. 

Our tracking and attainment data demonstrates that lockdown has impacted on children’s literacy 

attainment, most notably in writing and particularly children working towards first level. We are piloting the 

“Talk for Writing” programme in Primary 4 as a result and have introduced additional support for targeted 

children. Whilst it is too early to measure the impact on their writing attainment, we can comment that 

children’s engagement in writing has improved and now almost all children tackle their writing with 

independence. 

Developing a data informed culture within the school community is the next step to support improvement 

in achievement and attainment, encouraging staff to target children’s next steps and measure impact 

better. 

The virtual see-saw transition class was deemed to be of most benefit and had the biggest impact in 

ensuring strong connections, confidence, and the building of trusts between families and the school. The 

transition learning context of “The Invisible String” ensures coherence of learning between nursery, school 

and home for this session. 

Next Steps: 

• Use of POLAAR assessment to support precision teaching in Primary 1 and 2 in literacy 

• Whole school focus on improving attainment in writing using a variety of targeted interventions 
including engaging in early writing course for nursery  

• Create a data informed culture: Ensure effective planning, for pace and progress for all learners this 
includes the Nursery making more timely and effective use of observational and milestone data to 
monitor and track progress in learning  

• Review role of PT to coordinate and evaluate children’s learning in the early years 
 

 

Learning  

National Improvement Priority 

• Improvement in attainment, particularly in 
literacy and numeracy 

• Improvement in children and young 
people’s health and wellbeing. 

Key Driver for Improvement 

• School Leadership 

• Teacher professionalism 

• Parental Engagement 

HGIOS Quality Indicator & HGIOELCC 

2.3 Learning, Teaching and Assessment 

2.6 Transitions 

3.1 Ensuring Wellbeing Equality and Inclusion 

Progress; The “Lessons from lockdown” self-evaluation has demonstrated that children developed 

strategies to promote greater learning independence. The use of our learning dispositions supported 

children and families understanding of the skills required to become a holistic and independent learner. 

These skills permeate all aspects of the child’s learning. Lockdown allowed us to expedite the 
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introduction of 1-1 GROW conversations using virtual 1-1 meetings with children. These have increased 

pupil ownership of their learning journey and are supporting improved pace of learning. 

Our recovery curriculum included the development of children’s emotional literacy from nursery through 

to Primary 7. The Emotion works programme has been implemented and is now an integral part of our 

whole school relationships and positive behaviour policy.   

Universal Support and Enabling Environments: There is clarity across the school on approaches to 

ensure universal support in each classroom. A revised positive behaviour protocol has created a 

collective understanding towards supporting positive relationships and celebrating success. Staff have 

a better understanding of children’s needs and how to respond effectively. The introduction of weekly 

pastoral support meetings, with the entire PSA team, has allowed us to review and evaluate the 

effectiveness of various interventions.  

This improved monitoring of impact allows progress to be more carefully planned. Increased staff 

capacity, as a result of  trauma, ACES, A.S.D and Dyslexia training sessions has also assisted us in 

targeting support more effectively. The use of the CIRCLE participation scale has allowed us to identify 

needs and ensure the right support is in place.  

Our whole school acknowledged the research on the positive impact of play on improving children’s 

curiosity, problem solving and team working. We established a play pedagogy staff working group and 

a pupil lead committee to promote purposeful play for children during their free play times and to build 

on the use of lose part play. Our nursery children were also consulted on changes to their outdoor 

environment, creating a plan of what was important to them. The new outdoor learning resources have 

been well received by our children promoting high quality learning experiences and improving 

children’s learning engagement. 

Digital Learning Lockdown accelerated the digital learning trajectory that Comrie Primary school was 

already on. It expediated the process, both in building staff and pupil capacity to use this technology. 

Our capability to build and sustain parental partnerships and collaboration with our parent body was 

facilitated by the use of Microsoft TEAMs, allowing greater proportion of parental views to be obtained 

and an increased attendance and representation at our on- line PFA meetings.  

Impact; Children were asked to reflect on the positives of lockdown and the challenges. “Home learning 

was good as I didn’t compare myself to others and I knew what I had to work on.” There was also a 

general sense from children that the positives of lockdown were that they could set their own pace of 

learning and ensure that they had brain breaks when required. 

The GROW dialogue was highlighted by staff as having  the greatest impact on children’s ownership of 

learning and has informed future planning, particularly in identifying which aspects their class need to 

work on to support learning independence and improved emotional resilience. 

The targeted support for children with ASN has been tracked weekly using an adapted ABC matrix which 

has pulled together our self-regulation rating scale, emotion works and our RSR framework. This has 

allowed us to track children time in class and engagement in learning. For all children they are now in 

class and engaged in their learning for a minimum of 60% of the time, with the safety and security of 

PSA support. This is a significant increase for two of our children who were unable to access in-class 

learning. For the children that share these learning spaces with the children who require intensive 

support we have also seen an increase in their engagement and academic progress. Our RSR above 

beyond award has been well received by the children  with a P6 pupil commenting, “it’s a good reward 

scheme as it is nice to be noticed.” Children in Primary 4 are able to articulate what they need to do in 

order to achieve the above and beyond award and there is peer support available to help each other 

succeed. 
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The lose parts play area has impacted all year groups, but most noticeable a group of children in Primary 

7 and Primary 4. The opportunity to work on a common goal (Den Building) has supported an 

improvement in their social skills, namely negotiation and cooperation, resulting in reduced behaviour 

incidents during free play time. For the primary 7 children they were able to reflect positively on how the 

loose part play area has allowed them to discover positive characteristics in each other that they didn’t 

know were there. The outdoors has become the primary learning environment, both the woods and the 

outdoor areas within the school grounds, with staff now remarking on the positive impact learning 

outdoors has on almost all of our children. Staff have reflected on the improvement in children’s listening, 

co-operation and curiosity which we feel may be down to the increased time outdoors. This now needs 

to be more formally tracked and monitored to feed into children’s next steps in learning.   

This use of digital technology impacted for the most part on our parental partnership but has raised 

issues with equity for those families that did not have or were unable to access devices.  We addressed 

this gap by providing devices to those families that did not have them until the digital inclusion bid was 

realised. On return to school, our Primary 7, children have continued to have access to their own lap top 

to support their increased learning independence for all and the use of technology tools and strategies 

to support their learning as part of our universal support offer.   

The Adventures with Alice training had a positive impact on our Early Years learning environment as 

reflected in the feedback from our support and development visits by various members of the PKC early 

years team. The establishment of sensory based activities, messy play,  and cosy corners within the 

nursery have supported the creation of a nurturing  and enabling environment, both inside and out. 

Next Steps 

• Nursery to make more timely and effective use of observational and milestone data to monitor 
and track progress in learning  

• Create a coaching culture to in order to GROW life - long learners in pupils and staff. 

• Embed digital learning and digital literacy across all curriculum entitlements; “What digital 
learning looks like” 

• Use UNRC as basis of creating a protocol to support framework to demonstrate how all aspects 
of relationships and positive behaviour policy will work together and be implemented. 

 

Leadership 

National Improvement Priority 

• Improvement in attainment, particularly in literacy 
and numeracy. 
 

Key Driver for Improvement 

• School Leadership 
 

HGIOS Quality Indicator & HGIOELCC 

1.1 Self Evaluation for Self-Improvement 

1.2 Leadership of learning 

1.3 Leadership of change  

Progress; Lockdown learning has created leaders throughout the staff team, with everyone contributing 

their views and opinions to promote improvements and to support learning. Barriers were reduced 

allowing individuals’ strengths to shine through. This has created a feeling of greater equality in our staff 

team. The feedback from our fortnightly PFA meetings conveyed gratitude to all of the staff team for the 

manner in which the led the change from in -school to remote learning. 

Each of our classes has taken on a leadership role that dovetailed with this session school priorities with 

the children leading the learning in order to achieve the outcome. We have successfully achieved our 

silver level Reading Schools award and we are on track to submit our application for our Silver level 

rights respecting school award and the renewal of our Eco flag, all of which our children have been 

instrumental in leading. Staff and pupil confidence in ICT and completion of our digital schools’ self -
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evaluation has also allowed us to embark on the digital school awards journey.  

Community Learning Projects; Despite lockdown we have embarked on two community project which 

have involved a strong partnership between parents, pupils and staff. The first was the successful bid 

to develop our Community Crub, our children and their families will become climate action ambassadors 

and the Crub will be a beacon for food growing in the heart of the village. Our second partnership allows 

the children to understand the seed to loaf process through partnership with Wild Hearth Bakery, building 

on the “Comrie Loaf” project providing fresh wholemeal loaves to supplement children’s lunches and as 

part of our “Souper Days.” These learning for sustainability projects have enhanced the children learning 

experiences and connectedness to their community. 

We have witnessed strengthened relationships across the LMG creating a more collaborative and 

supportive leadership network. The increase in these trusting relationships has allowed us to honestly 

share ideas and has resulted in greater cohesion, clarity and shared goals across the LMG. 

Impact; Our staff resilience and teamwork has been strengthened throughout lockdown building 

leadership capacity and capability. As a result of the ERD process and lockdown two staff members 

have been identified and encouraged to participate in the aspiring middle leaders programme, building 

capacity within the Comrie School team.  

The culture of child led learning and children as leaders of learning is now well embedded in the school 

and was exemplified recently during MSP Jim Fairlie’s visit to the school. Our children confidently shared 

their voice on a variety of issues and learning experiences to the delight of the MSP Jim Fairlie, who 

commented on the “outstanding school” we had. And how this embraced the principles of Curriculum for 

Excellence. 

The improved communication and connection throughout lockdown has helped strengthen relationships 

and partnerships between home and school. This has empowered our parent body to engage with the 

school, offering support to lead on projects that will enhance the curriculum offering for their children.  

Work has begun on empowering our nursery staff to take on leadership roles within Comrie nursery,  we 

have witnessed some creative work with the pathways to story approach which we know improves 

learning motivation and engagement with our nursery children based on how long they then spend in 

areas of the nursery. The more effective use of the floor books ensures that the children’s voice is an 

integral part of the planning and reflection process. The children are beginning to be able to tell us about 

their learning journey through the use of the floor books. 

Next Step 

• To create clear protocols and guidance to ensure clarity of processes and procedures. 

• Work with LMG colleagues to ensure consistent high quality learner feedback and moderation of 
children’s learning journeys. Our proposed learning model will make use of e-profiles and significant 
aspects of learning to track learner progress and achievement. 

• Investigate using See-Saw skills tracker and rubric function on TEAMS to marry with our own school 
learning dispositions and progression pathways to support children leading their learning journey 
and tracking their own progress. 
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PEF Interventions 

Our £10,000 PEF funding has been used to support COVID recovery within Comrie Primary 

School and to reduce the achievement and attainment gap by:- 

Closing the literacy gap through  

• Training and resourcing of the Wave 3 programme 

• Resourcing Fresh Start Literacy  
 

All children participating in the Fresh start programme have demonstrated at least a years 

growth in their reading attainment. The next step is to transfer these skills to their writing. 

Targeted interventions to support Attendance, Trauma Recovery and Emotional 

Wellbeing through 

• Additional PFA hours providing 1-1 support to provide responsive and adaptive 
curriculum to ensure attendance of targeted children 

• PFA collaborative weekly reflection, evaluation, and recovery 

• Purchase of the Emotion works recovery curriculum 

• Purchase of the three year Edinburgh resilience programme 
 

The targeted children’s time in class for one child has increased by over 60% of  the week, for 

other children this is now at 100%. Knowledge and understanding of attunement principles 

from our PSAs are key to the success alongside the weekly collaborative sessions ensuring 

consistency and clarity amongst all staff. 

 
Evaluation of Schools capacity for continuous improvement 

Our school continues to increase its capacity for all stakeholders to contribute to the cycle of 

continuous self-improvement. 

All our staff have emerged as leaders, in a variety of ways that we had not planned for. Our 

school’s capacity for continuous improvement has been enhanced by the period of remote 

learning where all staff have collaborated and worked together to showcase their skills. Our 

recent Keep Change Grow activity has allowed us to reflect on our core values and rationale 

for our school curriculum. We have clarified what we do well and what we would like to build 

on. 

Lockdown learning has forced us to develop creative ways to ensure parental voice is 

gathered and considered. The role of parental class reps and various e-learning platforms has 

been effective in ensuring parental views are sought in a non-threatening manner. This has 

enabled the school to consider and respond quickly and effectively to parental concerns and 

requests. We now feel there is a genuine school and parental partnerships that will support us 

in our continuous improvement journey. 

As we embark on a period of reflection, reviewing and rebuilding, views from children, parents 

and staff were sought through consultation and on-line questionnaires. The gathering of all 

stakeholder views has strengthened the partnership and collaboration making the journey an 

easier one for all members of the school community, positively impacting on our learners and 

allowing us to “Build Back Better.” 
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