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Introduction  

 
The Educational Psychology Service (EPS) has statutory duties to advise on 
educational needs and delivers on this through the nationally agreed framework of five 
roles encompassing consultation, assessment, intervention, training and development 
work and research.  These roles are enacted at the level of a child or young person, 
group or school and authority wide.  This work includes support and quality assurance 
to children and young people placed in schools outside the authority.  
 

Session 21/22 saw continued rise in demand for both casework and development work, 
with a strong central focus on supporting establishments through the CIRCLE 
framework.  As Educational Psychologists returned to face to face work in schools the 
service undertook a review of service delivery, consulting with key stakeholders, 
schools and central teams, who are involved in the negotiation of EP work, with the 
purpose of ensuring both efficient and effective service delivery through agreed 
changes.  This led to several changes agreed by the end of the session, one with a 
clear focus on support during any EP absence, which the service again experienced 
during the second half of the session.  
 

This report is presented under the five headings of the National Improvement 
Framework to represent work carried out for the related ECS priorities.  The ‘Organised 
to deliver’ section looks at self-evaluation and service delivery for the core delivery of a 
support service. 

• Placing the human rights and needs of every child and young person at the 
centre of education 

• Improvement in children and young people’s health and wellbeing 

• Closing the attainment gap between the most and least disadvantaged children 
and young people 

• Improvement in skills and sustained, positive school-leaver destinations for all 
young people 

• Improvement in attainment, particularly in literacy and numeracy 
 

Placing the human rights and needs of every child and young 
person at the centre of education 

 

COVID recovery staffing 

Following focus group activity with HTs, the strategic plan for interventions (covid 
staffing) was developed with ECS staff, using improvement methodology to set progress 
objectives.  Staff were recruited to meet the objectives and Interventions identified for 
literacy, numeracy and health and wellbeing with training sourced accordingly.  13 
training opportunities were delivered for COVID staff; some, such as self-regulation, 
comprising several sessions, and some run twice to reach as many staff as possible. 
Training was delivered in literacy and numeracy interventions (Wave 3, High 5, 
Precision Teaching) and approaches to support health and wellbeing/engagement 
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(solution focused approaches, peer mediation, circle of friends, understanding and 
supporting anxiety and self-regulation).  Professional learning was delivered in effective 
implementation of interventions, in order to support impact.  4 of these courses were 
newly developed or sourced, in response to needs analysis exercises with schools in 
relation to health and wellbeing and engagement.  There were 298 training participants, 
the majority of them teachers, Community Learning Assistants, PSAs and ESOs. 
 
Placing the human rights and needs of every child and young person at the centre of 
education 
 
ECS Panel contribution and out-with placement work 

The PEP and the DPEP are members of the ASN panel, the Transitions Panel, the CSP 
Panel and the Child Protection Committee.  In this way the perspectives of educational 
psychology and the education evidence base are brought into the panel discussions. 
 
EPs work with schools and others to review additional support needs that require 
consideration at panel level.  The EP is asked to provide a summary analysis of the 
child/young person, their additional support needs, barriers and recommendations.  
During 21/22 as part of augmenting the self-evaluation cycle of the EPS, the service 
began to collect data on panel contributions, which will be ready for analysis over 22/23. 
 
When a child or young person is placed in an independent special school for 
educational reasons the EP acts on behalf of the education authority to review the 
placement and becomes the link for both the school and families.  When a child or 
young person is placed for care reasons the EP will work with the social worker and or 
school in another authority, when necessary, to review needs from an education 
perspective and make recommendations.  This work can vary across the year and can 
entail a significant workload at times.  

 
Closing the attainment gap between the most and least 
disadvantaged children and young people   
 

CIRCLE  

CIRCLE was launched in May 2020 as a resource to support excellent inclusive 
practice.  Virtual materials were developed and shared to support implementation, 
including training videos and reflective questions.  Following evaluation in May 2021, 
aims were set for 21/22 with a focus on the importance of embedding inclusive practice 
at universal classroom level.  In further evaluation in March 2022, 95% of teacher 
respondents reported they had taken part in professional learning, and 93% had used 
the Inclusive Classroom Scale to self-evaluate their practice. 88% noted an impact on 
learners as a result, in areas such as self-sufficiency, enthusiasm and motivation, focus 
and engagement, calmness and improved interactions.  79% of school leader 
respondents reported that the target of 100% of teachers having taken part in 
professional learning and self-evaluated using the Inclusive Classroom Scale would be 
met by June; the figure was 52% for having identified development needs in relation to 
inclusive environments across the school and for individual staff, and 24% for having 
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used the learner participation materials in relation to supporting UNCRC for children and 
young people with additional support needs.  65% agreed that ownership of inclusion is 
being developed at classroom level. 

 

While continuing to embed CIRCLE at universal level, there will be a focus on the 
additional level in 22-23, through use of the Participation Scale to review individual 
learners needs. 
 

Staged Intervention Framework for Attendance 

The Staged Intervention Framework for Attendance (SIFA) was launched at the 

September Headteacher day.  Recorded training was made available for schools at 

universal level and through consultation with EPS at additional/intensive level.  An 

evaluation form was devised for universal training.  Links were made to attendance data 

and the Community Link Worker Relink project.  An evaluation strategy was developed 

and implemented during term 4 with teachers, parents/corers, children and young 

people. 

 

The evaluation evidenced: 

 

• 100% of responding leaders have referred to SIFA this session and positively 

evaluated the supporting resources developed/provided.    

• Staff require more time to embed the SIFA, for professional learning and to 

develop awareness and responsibility for engagement and attendance at 

class/subject teacher level. 

Planning will take place with ECS colleagues to consider systems level next steps for 

SIFA in respect of this evaluative feedback.  

 

Self-Regulation 

Nineteen teachers completed virtual self-regulation training and implemented an action 
research project in their schools over the course of this session, 2021-22.  The 
teachers’ evaluation data evidenced impact on: pupil engagement with learning tasks; a 
more positive perception of learning tasks; pupil capacity to work independently and 
persevere with challenge; pupils’ ability to resolve their difficulties and conflict in the 
playground.   
 
Teachers reported greater awareness of their own self-regulation and positive changes 
in their practice resulting from gathering their pupils’ views about their experience of 
learning and social situations.  As well as reporting a positive impact on their workload 
management and wellbeing, participating teachers reported a commitment to taking 
forward the development of self-regulation practices in their school next session 2022-
23. 
 
An additional course was offered to secondary staff as an intervention to support 

engagement but due to staffing issues in schools, was not viable. 
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25 schools reported using self-regulation as a health and wellbeing intervention via the 

Closing the Gap tool.  

 

Improvement Methodology 

All central ECS officers and EPS have now been trained by Education Scotland and this 
is being used to identify clearer aims statements for improvement planning.  A plan is in 
place to deliver training linking improvement methodology to improvement planning to 
all leaders in schools in 22-23. 

 

Improvement in children and young people's health and wellbeing 
 

Learning Through Play 

In session 2021/22, the PKC Learning through Play (LtP) Team have taken 16 schools 
through Phase 4 of the programme and have welcomed a further 6 schools on to Phase 
5 who will commence their LtP interventions in the summer of 2022/23.  66% (47 out 
71) of PKC primary schools have now progressed through the programme.   

 

Feedback from phase 4 final plenary suggests positive impact (measured through 
Leuven Scale of wellbeing, observations, feedback from pupils and parents and Early 
Reading benchmarks) in the following areas: 

• Mental, emotional, social and physical wellbeing 

• Engagement with and attainment of early level reading skills 

• Skill development in outdoor play 

• Increased independence for children 

• Increased confidence in children and staff 

• Commitment of schools to utilising LtP approach as a whole school model 

These areas of improvement have been achieved through: 

• Increased quality play experiences and opportunities 

• Increased access to outdoor learning opportunities 

• A free-flow approach to indoor and outdoor spaces 

• Open-ended resources  

• Responsive planning for play 

The next steps identified by the participants include the following: 

• Broaden curricular coverage 

• Develop opportunities for involving families 

• Incorporate CIRCLE into assessment of outdoor environment 

• Progress LtP to a whole-school approach 

• Continuous provision for numeracy and literacy towards being child-led instead of 
adult-led 
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Bounce Back 

Bounce Back is a whole school resilience programme, used across PKC Primary 
Schools.  During 21-22, 2 secondary schools continued to implement Bounce Back in 
Secondary.  3 schools attended termly BB in Secondary implementation meetings to 
discuss developments and further support for schools.  As a result of feedback, a series 
of Bounce Back animations for parents have been produced.  These will be released on 
PKC social media during a Bounce Back focus month in September ‘22 and will be 
available to schools to use at other times.  Work was begun with secondary guidance 
staff on how to reinforce Bounce Back coping strategies at key points in a young 
person’s secondary career and will be completed in 22-23, as well as a focus with the 
pilot schools on gathering evaluation information to support further developments.  
 
A Collaborative Conversation was hosted to support primary schools who wished to 
begin using Bounce Back or refresh its implementation; a further session will take place 
during the Bounce Back focus month. 
 

PKC Nurturing Relationships  

In session 2021/22, the PKC Nurturing Relationships (NR) Team have taken 4 schools 
through Phase 1 of the programme and have welcomed a further 6 schools on to Phase 
2 who will commence their NR interventions in the summer of 2022/23.  Work is already 
ongoing to recruit for Phase 3 who will start their NR journey in February 2023. 
 
Staff reported appreciating the training, the in-depth content from trainers and the 
evidence-based nature of the material included in the programme.  
 

• Staff from Pilot schools who attended the whole school core training rated the 
overall input 4 out of 5 with information around core nurture training rated on 
average 4.2 out of 5. 

• Staff from Phase 2 schools who attended the whole school core training rated the 
overall input 4.3 out of 5 with information around core nurture training rated on 
average 4.38 out of 5.  

 
School Leads shared their learning on 23 May 2022 at an online practice sharing 
session and reported the following impact: 
 

• Improvements in self-reported pupil wellbeing 
• Increases in engagement in numeracy and literacy 
• Pupils treating each other in a more respectful manner 
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School based measures are summarised as:  

 

• Pilot School 3 - An increase of pupil’s wellbeing levels in 66% of the identified 
targeted group  

• Pilot School 4 - Nurturing relationships contributed to an increase in engagement 
in health and wellbeing, literacy, and numeracy within the classroom where 
changes were tested out. 

• Pilot School 2 – The project has supported the school in the development of a 
consistent approach to both the social and physical environment. 

 
Evaluative information collected from staff involved in Phase 1 of PKC Nurturing 
Relationships programme (pre and post training delivery) is in the process of being 
completed, early indications suggest staff are reporting an increase in: 

• Ability to implement nurture in their practice from 55% to 80%. 
• Knowledge and understanding of the Nurture Principles also increased from 53% 

to 76%. 
• Understanding of ethos and values around Nurture increased from 66% to 85%. 

 

Selective Mutism 

Further to rising concerns about both the identification pathways and support for 
children and young people with Selective Mutism, a Tayside working group has been 
established including representatives from Speech and Language Therapy, CAMHS 
and teaching staff.  Chaired by PKC EPS, the current tasks are establishing a clear 
identification and support pathway and developing training materials with a focus on 
early identification. 

 

Mental Health and Wellbeing 
 

Connected Tayside 

Work over this session for Connected Tayside has focused on Mental Health Pathway 
development, as well as setting up a new Children and Young People’s multi-agency 
strategic group which will develop a PKC action plan to meet agreed strategic 
objectives. 
 
The pathway was developed with support from IT and taken as a committee paper to 
the Children, Young People’s and Families’ Community Planning Partnership, 
negotiations are ongoing to collaborate with health to complete the development. 
 
Staff wellbeing  

The staff wellbeing framework was reviewed and actions in respect of Headteachers 
consolidated.  Work took place in consultation with the CPO network and Guidance 
Teachers, and an initial input from Tree of Knowledge was delivered in March.  A SLWG 
is developing plans for 22/23. 
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Community Mental Health Fund programme 

The PEP has contributed to the steering group for the Community Mental Health Fund 
which is overseeing 9 projects, and has been line managing the new post, funded 
through this programme, of Suicide Prevention and Mental Health Co-ordinator.   
The post-holder started in March, is setting up a Mental Health Delivery Group, carried 
out a survey on suicide ideation in April and May and is leading improvements to Critical 
Incidents guidance. 
 

Supporting mental health secondary network 

The EPS work has facilitated, in partnership with CAMHS, a network to support senior 
staff in secondary to reflect on the mental health issues of the young people in their 
schools.  This is in its fifth year and continued online to support staff from across the 
authority to come together.  Feedback from participants is that this continues to provide 
a unique and reassuring safe space that is supportive to their roles.   
 

Anxiety management work 

A three-hour live training/recorded webinar on anxiety management was developed.  
This was developed to link in with supporting professional development around the 
Staged Intervention Framework for Attendance although was also written so it could be 
used as a standalone resource.  The live webinar was attended by 40 participants.  
Seventeen participants completed the post-training evaluation questionnaire, and the 
training was highly rated in relation to its content and quality, with the majority of 
participants (58%) rating the training as excellent.  A subsequent training was delivered 
to a new cohort in March 2022 comprising secondary staff, with a particular focus on 
pupil care and welfare officers.  The material was delivered over two shorter sessions. 
Immediate informal feedback on these sessions was very positive, including comments 
from participants that this was “the most informative course and enjoyable one that I 
have been on in a long time”. 

The recorded session has also been made available to interested parties who were not 
able to join the live webinars.  

Next steps will include continuing to promote the recorded training and to support the 
enhancement of the Optimising Student Success with a focus upon assessment anxiety 
in 22/23.  
 

 

Self-harm  

Over 2021-2022, following the development of a proposal for an approach to self-harm 
in schools, a multi-agency group was formed comprising colleagues from the EPS, 
schools, school nursing, CAMHS, third sector (school counselling and crisis support) 
and public health colleagues.  
 
This group worked to draft a staged intervention framework approach to self-harm and, 
following on from this, developed a plan for engagement with two pilot schools in 22/23. 
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Alongside this engagement, the group plans in the first half of 22/23 to engage with the 
pilot schools to develop appropriate materials.  The materials will support school staff to 
make decisions around appropriate referrals including a referral pathway and will be 
augmented by curating existing self-directed learning and informational resources on 
self-harm.   
From January 2023, direct engagement with two pilot schools to develop approaches to 
self-harm will take place, with initial evaluation planned to take place in May/June 2023.  
 

Suicide Prevention 

The EPS continued to offer suicide prevention training support, using NES materials 
over this session and further developed materials on safety planning before welcoming 
joint working with the new ECS Suicide Prevention and Mental Health Co-ordinator.  
The PEP specifically and EP team generally has supported the work of this post, 
including liaison over the suicide ideation survey and the instigation of a ‘Mental Health 
Delivery Group.  The Co-Ordinator and the PEP work together to collaborate with NHS 
Tayside and the Tayside Suicide Prevention Young People’s group and led discussions 
across this year to agree the development of multi-agency guidance and protocols for 
responding to young people who present high levels of risk and have experienced 
medical intervention. 
 

Relationships 

The Excellent Relationships self-evaluation framework was shared with schools in 
August ‘21.  A review of current national activity was conducted with an Education 
Scotland representative and collated into the themes required to take forward 
Relationships Guidance.  Work is currently on-going to develop objectives and actions, 
linked to the Health and Wellbeing strategy.   
 

Interventions Mapping 

An outline of an interventions mapping tool has been devised and agreed.  The aim is to 
produce a web-based tool for ECS staff to access information on PKC-recommended 
interventions, with links to training and evaluation materials.  The content is currently 
being gathered into one format. Work with IT on the building of the tool will take place 
over the summer. 
 

Critical incident responding 

Over the course of 21/22 there were unfortunately a number of tragic incidents, 
including three pupil deaths and a cluster of suicide attempts in a very small year group.  
The EPS has supported school leaders in following good practice and ensuring the 
needs of all are met as best they can be, through the resources and influence a school 
can have.  With the appointment of the ECS Suicide Prevention and Mental Health Co-
Ordinator in March 2022, the EPS supported strategic planning to address some of the 
gaps in processes that have become apparent through these incidents, and a revision 
of the Critical Incident Guidelines followed a workshop for HTs which took place in June.  
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Improvement in attainment, particularly in literacy and numeracy  
 

Literacy Interventions – Wave 3 and Hi 5 

Fischer Family Trust (FFT) Wave 3 and Hi 5 were both identified as key literacy 
interventions for targeted recovery support.  Training and materials were provided to 
designated Recovery Staff within both Primary and Secondary schools.   
FFT Wave 3 is a well established practice within Perth and Kinross primaries however 
the further expansion of Hi 5 within secondary was welcomed.  A total of 52 staff 
attended one of the two training opportunities for Hi 5 (one day training) and 49 staff 
attended one of the two FFT Wave 3 training opportunities (two day training).  
 

23 schools reported using Wave 3 as a targeted literacy intervention via the Closing the 
Gap tool (this is likely to be an underestimate due to not all schools using the tool this 
session) with over 88 children taking part.  The majority who reported on the success of 
the intervention felt it had been partly successful although some felt it had been fully 
successful. No schools recorded evaluation outcomes for Wave 3.  A short Forms 
review was sent out to participants at the end of session.  Although the return rate was 
low those who did complete it reported that they had struggled to deliver programmes 
with fidelity due to both staffing absences and logistics.  They did however report that 
attending these courses had increased their understanding of both literacy development 
and of additional classroom support strategies. 
 
14 schools reported using Hi 5 as a targeted literacy intervention, with 123 children 
taking part. The majority of primary children taking part were in P7 (35%), with 29% of 
participants in P6 and 26% in P5.  Not all schools reported evaluation data; where 
improvements in reading age were recorded as a result of this intervention, these 
ranged from 3 months to 1 year 5 months.  Most schools who commented on the 
success of the intervention rated it as partly successful. 
 
Closing the Gap Tool returns highlighted variability in fidelity of implementation of both 
these interventions, with clear implications for outcomes achieved.  The EPS will 
consider how to further support the understanding of implementation science among 
practitioners. 

Precision Teaching 

Use of Precision teaching as an intervention to support numeracy was reported by 12 
primary schools and 1 secondary school, supporting from 1 to 22 learners using this 
approach.  Variable quality of completion of the Closing the Gap tool makes drawing 
overall conclusions difficult, but all schools noted that the intervention had been at least 
partly, if not fully successful.  Reported impact included increases in assessed 
numeracy levels, “100% of learners making progress” and “improvements in confidence 
and skills”.  The ongoing work on the Closing the Gap tool will increase the quality of 
future responses in terms of being able to evaluate interventions more effectively.   
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The abovementioned support for fidelity will be important in relation to precision 
teaching also, given the indication from Closing the Gap tool returns that the 
intervention was not always being delivered with fidelity. 

 

Improvement in skills and sustained, positive school-leaver 
destinations for all young people 
 

Optimising Student Success 
A suite of Optimising Student Success materials were previously developed for use in 
Secondary Schools.  The materials have been designed to support high quality 
pedagogical practices, metacognitive learning strategies and evidence-based study 
skills which together aim to promote increased attainment.  In 21/22 all mainstream 
secondary schools were offered training; 10/11 schools participated and materials for 
implementation were developed and shared for delivery through PSE lessons, as well 
as materials to share knowledge with parents, and evaluation strategies.  6 schools 
reported on progress; all had delivered PSE lessons to pupils in the senior phase and 
most had offered professional learning opportunities for wider staff.  3 had offered 
parent awareness sessions and 2 were supporting individual learners using the 
materials.  Evaluation to date is mostly anecdotal, with teachers noting young people 
coping better with exam pressure, using the strategies taught and understanding the 
concepts introduced through OSS.  1 school reported tracking data for S4 pupils 
receiving individual mentoring using the OSS materials; there was a 50% average 
improvement between January and May in terms of being on track for 5@5.  

A small-scale survey asked young people who had received input on effective study 
techniques prior to prelims about the most helpful study strategies.  All those noted 
incorporated retrieval practice rather than simply “uploading” information, indicating an 
increase in knowledge of evidence-based techniques. 

All schools planned to permanently incorporate OSS into PSE in the senior phase.  
There will be a focus beyond the universal level in session 22-23, considering 
approaches to support young people experiencing assessment anxiety, as well as 
encouraging schools to gather more robust evaluation data. 
 
 

Organised to deliver 
 

Evaluation of Service Delivery 

 

Schools’ Evaluation  

28 schools out of a possible 80 responded to the online evaluation questionnaire.  This 
is a return rate of 35%, which is similar to last year (33%). 27 of these schools (96%) 
had accessed the EP Service during academic session 2021/2022, with the remaining 
school stating that they would have accessed had it been required. 
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The average rating for impact of EP Service involvement was 4.1 which is higher 
compared with last year (3). 78% of schools rated either a 4 or 5, which again is much 
greater compared with last year (47%).   
 
The examples of impact mostly focused on schools feeling more supported through 
delivery of a range of service delivery, eg from consultation leading to greater 
awareness of support strategies, to implementation of interventions (eg CIRCLE) 
leading to improved staff confidence and competence following training and 
development.  Schools also reported impact on enhancing relationships between the 
EP, staff and families and greater pupil inclusion following EP assessment, intervention 
and needs analysis for placement requests.  
 
Schools reported that EP support following critical incidents helped the school 
community to feel ‘emotionally contained’ and better able to cope. 
 
26 (93%) of schools had accessed online training. Of the 2 schools that had not, one 
reported having received training directly from the EP Service.  The most frequently 
mentioned training was CIRCLE, with Learning through Play and Self-regulation being 
mentioned by 3 schools, as well as Staged Intervention for Attendance, Optimising 
Student success, anxiety and wellbeing, attunement and Nurturing Relationships also 
noted.  Feedback included ‘Relevant and engaging’ and ‘The courses and action 
research projects that have been organised by EPS have been excellent.  They cover 
topics in an interesting and in-depth manner, and it is always very meaningful’ 
 
14 schools (50%) said that they had used the wellbeing and recovery materials.  This is 
lower compared with last year (63%) and may reflect the greater confidence staff have 
in supporting emotional wellbeing.  Schools reported sharing the materials with 
parents/carers and learners as well as with staff. 
 
In respect of the perceived value of the work of the EPS, 89% responded with either a 4 
or 5 rating.  This was slightly lower compared with last year (94%), the average rating 
was 4.6, which is similar to last year (4.5).  The areas of work most valued were 
consultation, and input and advice towards the assessment and planning processes for 
pupils. Other aspects of work that were valued included input at ITM and small group 
consultation meetings, and training & staff development.  In addition to the actual 
services delivered, schools valued the relationship they had with the EP Service and the 
ease and responsiveness of the Service.  
 
Overall, schools were highly satisfied with the communication with the Service, with the 
average rating being 4.6. 96% of schools rated communication at either a 4 or 5, which 
is an increase compared with last year (84%). 
 
6 schools identified areas of their school improvement plan they would like to discuss 
with their link EP.  
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17 schools offered suggestions for improving Service effectiveness. Mostly, this focused 
on capacity, and included the need to increase the number of EPs, (4 responses), 
increase the time EPs have available to support schools (3 responses), and increase 
the time EPs spend in school (2 responses).   
One school requested greater clarity about the pathway to access EP Services in 
relation to other services such as Outreach Team, and EASOs, and felt that the lengthy 
waiting times to access CAMHS was causing an overreliance on seeking EP support for 
pupils needing specialist mental health support.  

 

Consultation (2021/2022)  

The total number of consultations recorded across this session was 856, for 531 
children/young people.  In comparison to last academic session the EPS completed 141 
more consultations, a 16% rise.  Consultation for the purpose of this evaluation is 
discrete consultation meetings focused on particular children and young people that is 
not part of casework, or part of a meeting which discussed multiple children/young 
people, such as an ITM. 
 
In the primary sector there were 571 consultations, for 361 children.  The range was 0-40 
consultations per school, with the average being 8 per primary school.  In the secondary 
sector there were 273 consultations for 162 young people.  The range was 5-40, with the 
average being 25 per secondary school.   
 
25 consultations were sampled for evaluation (13 primary, 10 secondary, 2 specialist 
provision).  Most of the evaluated consultations focused on children and young people, 
with two of them focusing on staff wellbeing/staff CPD. 
 
Advice which enhances skills and knowledge of staff and parents/carers are strong 
outcome themes.  Head teachers noted the personal support they receive from their 
school link EP.  Through consultation the features of the service that school staff have 
particularly valued include: 
 

• Excellent, regular communication 

• Qualities of being responsive, proactive, approachable, sensitive, available, 
reliable, flexible, willing to listen, consistent and providing professional advice 
and guidance. 
 

Consultees sought advice and support about a range of issues including: 

 

• emotional health and wellbeing (bereavement, anxiety, self-harm, emotional 
regulation, lacking confidence, emotional needs, attachment needs, trauma, 
parent/carer mental health) 

• assessing and responding to needs (transition planning, planning for further 
assessment, literacy difficulties) 

• emotionally based school non-attendance (CYP struggling to come into 
school, school avoidance/non-attendance due to anxiety) 

• social issues (difficulties with friendships, anxiety about peers) 
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• education staff wellbeing / CPD (staff training on a specific topic, staff 
wellbeing issues) 

• risk to child/young person (online sexual exploitation, risky online behaviour, 
drug use) 

• difficulties linked to and due to Covid Pandemic  
• gender and sexuality 

 
The reported impact of consultation as a core function was positive.  Consultees 
reported consultation had been helpful and supportive.  Many reported that they were 
clearer and more confident about next steps and the plan moving forward following the 
consultation.  Some of the consultees also stated that they valued the opportunity to talk 
things through and find out more about resources.  Improved clarification, increased 
understanding and the availability of the EP were identified as other positive outcomes. 
 
Professional Learning 

60 training sessions were delivered by the EPS for a variety of education staff 
(Teachers, PSAs, PPSTs, CLA, QIOs) during 2021-22.  Training was provided on 15 
main topics including Learning through Play, Nurturing Relationships, Self-Regulation 
and Solution Focused Practice.  This is in addition to the professional learning offer 
available through recorded presentations. 
 
Evaluation of training is reviewed for each training input, these included the clarity of 
input, the knowledge and skills enhanced and the confidence gained in ability to then 
deliver the intervention. 
 

For Precision Teaching there was an average rating of 8.60/10 for agreement on 
understanding the roles and tasked in ensuring effective implementation of the 
intervention.  With the ‘Staged Intervention Framework for Attendance‘ training, for the 
rating of ‘Understand the role of anxiety in relations to school attendance difficulties’: 
29% rated 4/5 and 71% rated 5/5.  Feel confident in my next steps: 29% rated 4/5 and 
71% rated 5/5. 

‘It was succinct and shared what I needed to know’. 

‘it gave a good insight into the delivery of the training’ (Precision Teaching) 

‘I really enjoy the specific practical applications of this course, and the almost script-like 
questions that I can pick up and use immediately in my conversations with young 
people’.  

‘The presenters clearly know their content and we were able to ask questions or 
comment at any point. It was all very clearly presented which made it much easier to 
relate to my role’. (Solution focused training 
 
The EPS ensures a focus on sustainability of impact by seeking to provide appropriate 
follow-up coaching sessions, a ‘Collaborative Conversation’ on Bounce Back in May 22 
was rated as ‘excellent’, Gaining an awareness of the programme's place in the 
curriculum and pointers to pass on to new teaching staff.   
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One on CIRCLE was also highly evaluated with the majority agreeing they would use 
what they had learnt, with an appreciation of  ‘Sharing good practice , networking, 
dialogue with colleagues’ and ‘Hearing from other professionals about their 
experiences’. 
 

Evaluation of EPS Casework 2021-2022 
Cases are evaluated in 2 ways; review of impact at the point of case closure, and 
through EP sampling of cases for more in depth evaluation.  Out of 36 cases closed, 23 
noted positive impact of EPS involvement.  Cases where no impact was noted did not 
appear from the information recorded to be characterised by unsuccessful interventions, 
but rather often indicative of changed circumstances, eg young person leaving school.  
The type of impact noted by EPs is illustrated in the chart below, please note that 
typically the case closure form will note more than one type of impact, so while the chart 
is based upon 23 forms, the frequencies of impact noted total 65.    

 
 
The most commonly selected type of impact noted was upon “emotional wellbeing” 
comprising 17% of the total, this was closely followed by “more appropriate 
individualised planning” and “appropriate placement identified/maintained” – each 
comprising 15%.  
 
Qualitative casework evaluations 
Eleven detailed casework evaluations were collated by the EPS for analysis in 21-22, 
covering work with children and young people from nursery stage up to S4.  The aims of 
the casework evaluated include: 
 

• Supporting understanding of children’s needs (e.g., learning needs; emotional 
needs; impact of trauma)  

• Improving attendance  

• Supporting staff understanding of self-regulation  
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• Development of support strategies  

• Supporting assessment of educational need for the purpose of contributing 
toward decisions about educational placement 

 
Comments on how others experienced the process of EP involvement include reference 
to gratitude for the contribution of the EP from parents, schools, and other stakeholders 
(eg speech and language therapists, social workers).  Some of the areas noted were as 
follows for the EP: 
 

• As a source of useful information and resources and “mapping” 
needs/interventions 

• Feedback on assessment 

• Engagement with the young person, eliciting their voice  

• Strengths in clear communication, and building good relationships with 
stakeholders  

• Willingness to respond to escalating concerns/flexible approach  
 
Improvements were noted in a number of areas relating to the aims above (e.g., 
attendance, placement decisions, and improved support strategies).  Supporting the 
voice of the child at the centre of the planning: “The important thing is X is hearing that 
we are hearing him” (partner organisation).  In relation to assessment, it was noted that 
EP use and sharing of assessment using the SCERTS framework allowed the 
development of a shared language amongst those working with a child, facilitating the 
monitoring of the child’s progress.  
 
Other impacts noted included increased skills and self-understanding in individual 
young people who had engaged in direct work with the EP, leading to greater 
confidence and ability to look forward and plan for their next stage in school “…helps 
me get things straight in my head” (young person).  EPs also noted greater clarity in the 
understanding of the child’s needs on the part of schools/stakeholders.  It was also 
noted how work over time, that takes place within the context of a school-EP 
relationship, can provide the basis of this greater understanding.  EP casework over 
time within a school context appears to positively impact upon the EP’s ability to make 
an impact.  Trust and confidence that they “get it” (the context, the environment, the 
challenges) allow EPs to challenge and question, to support change and improvement 
in the support strategies used with individual children.  
 
Review of Service Delivery Model 

The EPS set out to review its service delivery due to the significant increase in demand 
and changed ways of working.  The EPS considered all recent self-evaluation material 
and through review and discussion as a team about the barriers to operating at 
maximum impact levels, it was clear that for optimum form of service delivery, providing 
equity for children and young people, the EPS needed to: 
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• Bolster and protect the consultation level 

• Tighten parameters for conducting casework, with criteria that are shared by all 

• Retain the ability to review, devise and work on development possibilities and 
implementation 

• Ensure effective partnership working 

• Protect and give permission for admin, preparation, supervision and time for 

CLPL. 

 

A service review plan was devised, incorporating: 

• Writing clear casework priorities and consulting over them  

• Consulting over how development work is taken on (focus for central teams) 

• Proposing a change to the small schools model, reverting to link EP model for all 
schools 

• Drafting a proposal for a consultation weekly slot for education staff to enhance 
accessibility and support in any time of staff absence. 

 
Consultations then took place at Primary and Secondary HT meetings, at central team 
meetings and a consultation session to which all schools were invited.  Themes from 
these discussions included an understanding of the need for this review, feedback that 
the casework criteria was recognisable but could be edited to read more clearly and that 
the service should enhance the prominence of it’s development work.  There was strong 
support for maintaining the EP link role, schools welcome a sense of the EP being 
alongside them.  There was a small theme of seeking more time in school but with the 
majority feeling it appropriate to look at what can be done effectively online. 

As a result of these discussions it was agreed to: 

• review and produce a clear outline of partnership working to support clarification 
of roles,  

• set up a weekly consultation slot,  

• small schools to revert to accessing the EPS through link EP,  

• all schools to be offered planning consultation term 1,  

• work across inclusion to set up asn consultation and networking opportunities. 

Capacity for Improvement 

During 21/22 the EPS returned to being able to undertake to face to face working, with 
due cognisance of relevant national guidance.  The service therefore moved forward 
with a hybrid model of working, this meant retaining greater efficiency through attending 
some meetings virtually but working on a face to face basis when appropriate and 
possible. 
 
Given a review of EPS data and increasing demands and the impact of that, it was right 
and important that the EPS undertook a review of service delivery.  The manner in 
which this was undertaken received positive feedback from stakeholders.  The EPS 
drew on annual self-evaluation themes and an analysis of data to then review for 
possible changes.   
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To support an objective discussion the EPS received support from corporate OD for one 
review and planning session.  From this some suggested changes were agreed and all 
establishments were invited to comment.  This consultative work is on-going into 22/23 
with central teams. 
 
The changes suggested by the EPS received broad support.  Adjustments were made 
to some of the detail, based on the feedback. 

In 21/22 the EPS continued to expand and draw on it’s cycle of self-evaluation, to adjust 
and seek service enhancement.  Given that the planned changes received agreement 
and have been put into action, then through 21/22 the EPS has continued to 
demonstrate it’s responsiveness to meeting needs and capacity for improvement.  

Key achievements and analysis of impact 

Over this session and despite some absence, the EPS recorded a higher number of 
consultations than the previous session, up around 20%, and consultation remains a 
highly valued service, with impacts recorded particularly on confidence and clarity of 
planning for children and young people as a result of the consultations with an EP. 
 
Of particular note however is that at the same time as an increase in amount of work, 
there has been an increase in perceptions of impact which rose from an average of 3/5 
in 20/21 to 4.1 over this session.  This is likely to be significantly related to the return to 
face to face input in schools.  It is important however that the service continues to work 
with schools on how best to manage covering more meetings through virtual means 
while best judging when face to face is important. This issue is being addressed as part 
of the review of service delivery and will continue to be monitored and reviewed as part 
of the cycle of evaluation. 
 

At the same time as increased casework demand, there has been a very high level of 
development work activity and training.  60 training sessions were delivered on 15 main 
topics.  12 Primaries and 1 Secondary school reported using Precision Teaching which 
achieved high ratings from the Closing the Gap tool.  The tool is being developed to 
ensure quality of responses, in terms of being able to evaluate interventions more 
effectively.  23 schools used the Wave 3 intervention with 88 pupils and 14 schools 
used ‘High 5’ with 123 pupils, generally perceptions of impact were successful or 
partially successful.  Further work on collecting evaluative outcomes and on planning to 
ensure the interventions are meeting the PKC identified needs and are designed for 
best implementation impact, is required.  
 

Mental health work involves liaison with a variety of key partners, it remains important 
that planning is multi-agency with agreement on the needs which require to be 
addressed.  The commencement of a mental health overview sub-group of the Children, 
Young People’s and Families Partnership should support such discussions. 
 
The EPS has continued to lead the development of CIRCLE and the spread of this 
impact has been maintained, including, into the secondary sector.   
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The self-regulation work has continued over this session with a further 19 education 
staff undertaking the programme, over the course of 22/23 the EPS will review the 
model of delivery of this programme to best plan for effective sustainability, in relation to 
what can reasonably be invested in the training model.   
 
The whole school Nurturing Relationships programme has got off to a solid start but will 
require further attention to planning for reach and attention is also required as to 
addressing needs at a universal level alongside of the whole school programme, this 
work will be part of the Relationships strand of the plan for 22/23.  Further work and 
discussion with key stakeholders is required to continue to bolster the impact of 
Optimising Student Success and to ensure the potential added value of the Staged 
Intervention Framework for Attendance.   The EPS will do this by continuing to plan with 
ECS and schools on needs and careful analysis of data as to what is required to close 
attainment gaps and raise achievement.  Part of this work across 22/23 will require 
attention to how to ensure the conditions that best support fidelity and where there is 
impact, that sustainability is planned for.  
 

Summary  

Over 21/22 the EPS covered a range of development work and increased amounts of 
work around children and young people, through both virtual and face to face service 
delivery.  It was short staffed during terms 3 and 4. 
 
Development work included support for Covid staffing and the strategic plan for 
implementation, covering areas such as literacy and numeracy and a specially adapted 
form of self-regulation, in total EPS courses were accessed by 298 participants.  
 
The service continued to lead CIRCLE developments, with 95% of respondents to a 
survey in May having taken part in professional learning and 88% seeing an impact on 
learners as a result.  The same survey reviewed use of the Staged Intervention 
Framework for Attendance and while positive feedback was given on the materials, 
more time is required for training and embedding.  Learning through play is in its 5th 
phase and 66% of schools have now participated, with benefits in wellbeing, 
engagement and attainment and early reading. 
 
The EPS has been contributing to the Raising Attainment agenda also through the 
‘Optimising Student Success’ project work, with ten secondary schools participating in 
developments across 21/22 with one school seeing a significant improvement in 
tracking data when used as an approach with mentors. 
 
The four phase 1 schools of the Nurturing Relationships programme were joined by 6 
schools for phase 2, with evidenced improvements in an ethos of respect, wellbeing and 
engagement in literacy and numeracy.  Two Secondary Schools were piloting the 
secondary Bounce Back materials across the year, with work commenced on publicity 
for parents.  The EPS has led a multi-agency group on self-harm which has drawn up 
resources and begun a referral framework and a multi-agency Tayside group on 
selective mutism to develop an identification and support pathway. 



 

20 
 

 
19 staff participated in the self-regulation programme, with impacts for children and 
young people including more independent work and perseverance and ability to resolve 
difficulties. 

COVID recovery staff received training in Wave 3, High 5 and Precision Teaching and 

these targeted interventions were delivered to learners across Perth and Kinross.  

Precise information about numbers of participants and impact data is limited due to 

inconsistent completion of the Closing the Gap tool.  The information that is available 

indicates gains in reading age of between 3 and 17 months, and increase in confidence 

and skills in numeracy. 

 

During this year the EPS undertook 856 consultations (outside of casework) in respect 

of 531 children and young people, this is around a 20% increase on the previous year 

and a 61% rise from 18/19.  The overarching outcome is of school staff feeling more 

confident and clearer about planning for a child or young person.  

 

Reviewing EP casework has shown that common outcomes are a positive impact on 

emotional wellbeing, and changes to planning and placement.  The processes 

underlying this, from more detailed evaluations around a small number of cases for 

each EP, are an enhanced understanding of need, impact on an individual’s confidence 

and ability, improved attendance and shared language to monitor progress.  The 

relationship of the EP with the school is clearly key and schools were noting the 

increased impact that can come when an EP has been able to get to know the context 

of the school. 

 

The impact reported by schools has risen steadily, with 78% rating it as 4 or 5 out of 5, 

a 41% increase from 20-21 and 46% increase from 18-19 (schools evaluation in 19-20 

was through interview).  The range of services that the EPS undertakes is valued as are 

the relationships.  The value of the EPS input was rated at 4.6/5 on average, with 

assessment and consultation as strong themes, along with staff development and again 

the importance of the relationship and responsiveness.  In terms of improvement, 

feedback was received about clarity of pathway to services and some noted the 

possible increased impact of the waiting list for CAMHS. 

 

Next Steps 

In respect of a summary of actions for the 22/23 session, the EPS will: 

• Continue with systems level development work in respect of inclusion (CIRCLE, 
Nurturing Relationships), raising attainment (Optimising Student Success, SIFA) 
support attainment gap work (literacy interventions and Precision Teaching) and 
mental health. 
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• Continue this work with a focus on implementation science and factors of fidelity 
and sustainability, supporting the follow-on work for the Improvement 
Methodology training. 
 

• Contribute to the identification of gaps and consideration of targeted interventions 
for literacy and in respect of attendance and partnership working, and lead on the 
strategy development for a PKC Relationships Framework. 
 

• Maintain the link EP provision and support ASN Transformation work, completing 

the review of EPS service delivery, with particular attention to partnership 

working and the effective use of the hybrid model of service delivery. 

The EPS will continue to deliver its statutory functions and will ensure a responsiveness 

to the themes arising from schools and ECS. 

 


